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ABSTRACT • * , ^ ' ^ ' 

* s. ' * college-level reading center, program vas adapted , 

for use xn helping a group* of state eiplolre^s iiprdve their reading 
sVillSe This paper explains how the prograi originateld and describes 
prcNgiraa procedures 4including diagnosis, the deteraination of 
iad[ivid*ual and« course, objective^, record keeping, class foraat, and 
class^ presentations) materials a:^ed, the sequence of topics, and 
Kvaluaticin, aethods* It vas det^rained that ^rcgra* participants 
ijrprored in reading rate,, reading flexibility, and vocabulary, atd 
that^hey perceived the topics, cooirse objectives, and class foraat 
positively e^iGB). 
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The major purpose of this pape)*^^ is to report the adaptation ^ 
of^a college level reading 'center program td the perceived and 
assessed i}edds of a group .off -state emptloyees. ^'^ , ^ ' , 
•v-^ A seconda^ purpo§e of^he paper, is to dffer e^id^iice that 
' - ,^|^iqptl6ges:'feading programs have a ar€at' potential in improving the 
'^"^^^''^^fe^Wng skills cff state^ emp-loyees by^ transporting the reading* ' - 
/^^ laboratory frbm th^ cdKHege environment closer to the work environ- 
menti"' / / 



t 





Oy^/ program star^ted with "an inquiry- by state officials re- - 
gardinq their desire to iacrease the staff's reading abilities to 
cope "nior^efficiea/v^ with the x voluminous reading materials that 
the^ ejlcountered/yin daily operations. An informal needs assess- 
meht discussioiWwith agency ^representatives revealed that the -ma- . •. 
, jbr areas ideraified for improvement were rate, flexibility, ,aiid. 
< comprehensiorj'. Further conferences revealed that the., state of- 
ficials woujd cooperatively sponsor a reading program if i't were ■ 
^ based on. sti4cified behavioral objective's. Thii .wa^ easily accpmplished 
by incorpdi-ating Livingston's (T972) behavioral objectives into^a 
planned plrogpam. Livingston's obj^fctives stressed understanding 
ythe read'^ng process, d'ei/el oping comprehension and rate and fTex- 
'/^iWity ikflts. In retrospects we note that the prpgram we '^delivered 
^o'stat^^loyees allo4,risembles Osen^s (1972) WCRArsystems ap- 
pnoachlmode I t(t^ establish accountability 'in college reading pro-' 
raiflsJ* Therefore ,"Hhe reader can gain a quick Review by examining 
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Figure I, "An Adaptation -of Osen's Model to a Governmental Agency 
» * 

Reading Rrogram/' The varloQs phases of needs assessment, prQ- 
gram plarttiing, program implementation, and program- evaluation. were 

% 

representative of our ptrogram which in turn was based cm the pro^, 
gram in use at College -of the Mainland, ^ ; ' . 

^ Program I^ocedures and Materials (2.0) 

After the needs of the' agency were determined, the following, 
procedures were olanned and subsequently putcinto dperation. 

Diagnosis \ ^ \ 

^ The instructor surveyed),the reading inte/ests ,^ background, and 

habits of the parti ciparvts. The McGraw-Hi'lTBasic Skills System 

Reading Test, Form A, and the Nelson-Denny Reading Test, Form C; 

were administered to obtain ^te^ flexit)ility{ comprehension,' and 

vocabulary information. The findings were filed in student diagnos 

.J: . , 

tic folders /atid the data was promptlj^ used in conferences. The / 

findings were also incorporated ir)to formulating. indiviJuaV course 

« . / 

objectives ^nd provided information for planning .group ins true ti/on^^ 

^ Individual Objectives ^ ' \. ' / ' 

During the second class session, students were' asked to /read 
through a list of "38 behavioral objectives coveririg^ perception ■ 
skiJJs, word attack skills, vocabulary skills, comprehensioh |kills 
critical -reading skTns,-atid-^stJLdy' skills. The- instructors n-'" • 
cl uded beneath each objective a li^t of malerTaTs that thef pa^ticl- 
pants could'use to master the objective. DuT^Ing an individual* 
conference each student was *as,ked to select the objectives he felt 
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FIGURE I , 

An Adaptation of Osen's Model to a Governmental 

Agency Re;ading Program 
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he wanted to work toward. The instructor al^o gave suggestions 
based on diagnostic information. / • ; ^ 

Course Objectives . . . . -'^ 

• Behaviorally stated objectiyes were wnitten fo»i each session 
and were given to each student in mimeograDh form at the beginning 
of each class meeting to specify session activities and outcomes. 
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students^ we re^ asked to write all ^answers to comprehension ques- 
tions on answ6ri sheets provided for the studen^t* Rate and comgre- 
hension scbrps were obtained. on all timed readings. • Students 
were also'asked to maihtain^a recorfl of all reading completed' out- 
side of class, a record pf inew vocabulary' words, and a-^record of 
all attempts at completing objectives. . This data was filed>in 
the' student's %Rk- fo16er» , • ' • ^* 

Class Format • ' / 



Each class meeting was composedT^of three time periods. The 
first hour usually included presentation oyer^the s!<411 outlined 
for t^e c[ay;And» if- the';s-kin required practice,, the class would 
uSe part of the hour to aoply the skill. After an hour, a break 
of 15 to 20* minutes was usual'ly -suggested by-the instructor. For 
the^second houf, the class participated Mn timed readings from the 
two texts .that were used for the coL|*ser Emphasis was placed on ^ 
rat^ and comprehension skills., the participants also were able to 
chQos^ the selections they wanttd to read /or the timfngs . They 

timed themselves wtth- stop watches. pfovided for their use. The ' 

♦ , ■ ' ■ . . . 

Iasf45 minutes ilfeluded indiviiaual conferences. An atteoipt was 



made to discuss the day's progress* wfth each student^ while the 

* 

other students continued timed readings, worked on individual ob- 

. jectives, or worked on visual perpeption exercises. r 

• * * • — 

Class ^Presentations ' ^ ^ ' 

Group instruction ov^r specif ic .topics were *pr*esented' through , • 
an informal lecture. The instructor began eecGh class meeting with 
"ah- informal conversation with the class to. establ ish.a class environ- 
ment conducive to <:lass parti cipation. Transparencies and tape re- 
corders were used when appropriate, Stu,dents were encouraged to 
participate in. discussions throughout the presentation. When the 

^presentation called for application of the skill, the class practiced 
the skilV. Such skills were, note taking, previewing, listening, skim- 

J ming & scanning-, and identifying key words, phrases and ^opic^sent$nces 

Materials ^ - ; . 



The availability of materials was quickly determined during 
the needs assessment and new materials were promptly ordered, the 

following n]atferials were transported to the class every day and un- 

' ' ^; • 
■ pacjced and repacked for the next session: • 

. Texts - Two textbooks were selected for the course- James 

Brown Efficient -Reading and Alton Raygor's Reading at Efficieht 

, Rates . *Both var.e designed to provide practice in timeW -readings and 

comprehension checks^ The Brown text wa^ chosen •becaase'*^j)f its 



wide range of arti.cles*, and the Raygor text was choseip because 
many of its timed readings addressed themselves to tethniques of * 
improving reading ability-and tended to reinforce the lectures. • * 
Students were encouraged ^^o read^he texts at home when their schedules^ 
permitted outside reading,. - . ' 

i Supplementary' Texts - Several supplementary texts were* 



used to enable participants ^ to better achieve their indivltlua^l ob- 
jectives. Students had access to five vocabulary texts, .five study 
skill texts, ^ comprehension texts, and ^20 rate texts.* Students 
were encouraged to practice •at -home < * ^ . — 

Equipment • One EDL control.led reader machine and, ten SRA , 
pacing machines were available for use for practicing speed. * Ten 
stop watches were available for timed readlings in class and at home. 

. Supplementary MateHaT§ - A selection, of 75 paperbacks were 
available for use by the particioants. Newspapers, journal articles 
and job-rela*^d materials i^ere used for specific sessions in 
practicing skills. Students were encouraged' to bring any materials 
they wished or needed' to read. , • 



Implementation of the Program (3.0) . 



the^ preceding section described the plan niade^nd adhered to 

during implementation.- the original plan caMed for litsessions • 

over a 11 week period.- Agency needs dictated that the course by 

conipiressed into five and one half sfessions which meant-two sessi^jns 

per w,ee>^ The following. sequence of topics represent3he overall 

. course organiWti on and implementation . ^ 

Session I - Pr2-Test and Overview of tjie Course 

Session II - Description of the Re»iing-4'rjjc€fss 

' Session in - Perceiving th6>Writer'^s Structure 

Session IV - < „ . How Can You Remember WhaHYou Read?; SQ3R 

^ Notetakihg and Listening ^ills , 
SoBsiow V - . Skimming & Scanning , ' 

Session VI - * Vocabulary Improvement , < 
Session VII & VIH - Critical Reading Skills ^ 
Session IX - Adapting Reading Purpose to pifferent 

Reading Materials: Job-Related Read- 
, ings — Newsp^^ers and Oour>ials 

Session X - • PostteJtfng ' * . . 

Session XI - Application of Acquired' Reading Skills to 

Fiction and Non-Fief ion Books- and Wher^ 
Do We 45o From Here? — 



Evaluation (4,0) > r ^ ^ 

/ Evaluation was ^determined by the following objectives: 

* 1. Participants would improve their rate of reading as measured 

"by the McGraw-Hill Basic Skills SjfStem Reading Test and the Nelson- 
• • ' ■ , \^ 

Ctenny Reading Test. J ' • 

2. Participants-would improve their flexibility of rate as 

measured by the ^McGraw-Hill Basic Skill System Reading Test and 

timed readings in Efficient >Reading > ' . . 

,^3. Participants would improve their comprehension scores as 

.measured by the McGraw-Hill Basic Skill System Reading Test and the 

Nelson-Denny Reading Test, ^ ^ ^' 

* 4. Participants would' improve their vocabulary scares as ' 
measu,red by the Nelson-Denny Reading Test. ^ • . , 

5, Participants would -enjoy thejMurse and evaluate it as 
being helpful- 

6. Participants woul'd achieve individual objectives they had 
set for themselves during the s«ond 'class session. . - 

' A. Comparison of McGraw-Hill and Nelson-Depny Pre- and PoSttes'ts 
(Table 1) reveals that' the differences between mean scores wefe 
statistic6tTly significant in sevea of the 1 V comparisons. Rate of 
reading and flexibility gai.ns were impressive. From a utilitarian 
jSb-retated standpoint, these gains should help* employees to read 
faster ^and read more- at the same Jevel/of comprehension that they 
had when they entered the course. The comparison of compreherfsion 
rev6^aled a mean difference of five, points on the Nelson-Oennx test, 
which was significant at the .10^ fevel ^but not,at the . 05 level- 
The importance of this finding is that comprehension did not dimini'sh 
and adds practical significance to tha rate- of reading and flexibility 



TABLE 1. - 

♦ 

A Comparison of McGraw-Hill an'd NelsoD-Deqny Pre-.and Postte»ts.' 



McGraw-Hill : ' 

Rate- r 

Rate if . 

Flexibility 
■ Retention 
^Skinmiing & Scanning 

.Comprehension 

Total 



Pre 



Post 



Mean 



S.D. 



Mean 



S.D. 



16 • 23.9.94 "67.56 
1-5 '188.27 38.61 
"15 45.27 
1Z,31 
1.6.94 



1.6 
16 
16 
16 



25.53 
4.33 



4.36 
•23.06 .3.84 
52.94 11.92 



364.0 
260.73 
99.00 
12.19 
• 19.88 
22.38 

'55. 0& 



112.25 
101 .36 
70.96 
2.99 
5,37 



8.187 
2.806* 
3.091 
\870 
3.-26'4 



3.50 . --.144 
10.36 1.299 



.001 

.05 

.01 

N.S. 

.01 

N.S.' 

N.S'. 



Nel §on- Denny :t 

0 

Vocabulary 
Comprehension 
Rate ' 

r 

.Total 



18 44.96 20.95 - .52.78 / 24.62 2.63^ .05 

18 32.22 T4.60 ' 37.22 11.42 2.819 ^.1 

18 307.33 116.56 388.83, 146.95 3.056 ;01 

18 74.78 34.80 87.94 -31.52" 2.897 .01 



The^ollowing scores were found to be statistically significant: Rate I. 
Rite II, Flexibility, Skimming *& Sfcann,ing, Vocabulary,' Rate, and Total 
Reading. , , * ^ I 



Qains. • , , . ■ - 

We spiipulate that If the course could' have been conducted In 

« t« • - — -- — - . 

11. weeks as originully planned, mofe emphksis, ttme, and practiae 

f ♦ ' ^ J * . 

would have influenced comprehension ,ga-ins more favorably, • It is 
interesting to note that vocabulary gains, were a-l so impressive and 
should contribute to*future improvement of comprehension, 'External 
reading flexil^ility also improved noteably. this is. another skill 
that has great work app^cabiTity in finding significant passages 
for closer contemplative reading/ The above gains were based on 
79 percent clas? attendance/ 

Both formative and summative eva^luatlons dur*hng the^ course 
revealed that the students perceived* the topics as relevant and 

interesting, Coimients were also of a veyry positive nature con- 

" ♦ * • * ft ^ 

cerning the* course objectives and the class foj(Tnat,' ' 

In retrospect, the instructor felt thrat the '^ainS^^exceeded 
similar programs at tha college level.,' The fallowing fecoimienda- - 
tions were made for Ph'ase II, the n?xt group of this program: 

1,. Provide more practice time for students in class. 

Vl 

2., Organize' lectures better so that they ,can be* condensed 
without leaving out content; thus, more time would.^be available, 
for application 'of the t)ieory. " / . 

3. Provide more titne amj attention to indivitlual needs of 
studeots^. . ' ' \ . ' ' ^ 

^ ^4. Create and yse iiiore job-related materials with students. - 

5s "In providing services for future courses, it would be 
.better to schedule. courses once a week rather than twice a, week. 
The extra tinte between sessions would give^the students an op- 
portunity to practice mastering/ skills introduced in class^ , 

■ ' ■ .11- ■ ■ ■ ^ ; 
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